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Today's higher education is a challenge 111l" college professors. 
The diversity of learners in thl' classroom r<.lng~s from traditional 
students to students with srecii:ll1emning needs. The llumbcrofJcarning 
disabled (LD) students attending college is growing, since LD students 
are gradu8ting from high s.:hool 1110re frequently. The perce-ntagc of 
LD students in higher education is between three and live percenl. As 
the ovcmll number of LO students increases, so docs the numbcrof LD 
students i/1 the Spanish classroolTl. Students identified as LD in colleges 
tlnd universities, under the law. must receivE' appropriate higher 
education. The interprct<Hion oCapproprii.Jtl' cuucation varies from simple 
[Ieeomouatiolls for students (extra time tlll.:olTlrlete assignments) in the 

classroom to modified course:'> (modified curriculum. slO\\'er race). 
Clearly the most effective teaching apprl)<leh is a serarate course 
specifically designed for LD students. 

In order to effectively teach the LD :'>tudent. it is first imrortant [0 

understand what a learning disability is. A learning. Jisabilil)' is a 
neurological (nervl1U~ ~ystem) or devcJormenlal (maturational) 
malfunction of the human body (Ashe 8). The malfunction will not 
manifest itscJfimmediately alter birth. mther it is usually detected during 
school years, Sometimcs a 111ani It-station ofa learnmg rfL1blelll is caught 
in the first years ofsehooJ, but some- other times it could happen much 
latter in life. It is not uncommon th<lt the detection comes from the 
child's teacher, when a child CLll1TlOt rerl"orm at a similar level and pace 
as the p('('rs arc doing in the dassrl1Otn. In this case, a learning disahility 
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might be suspected. The earlier the disahility is detected, the casier it 
becomes I()f the students to learn how to compensate through the school 
years by receiving the specific school accommodations. As the child 
matures <lnd gnw,'s, till' disability become more obvious. Some students 
are able to do well in early SChl)O] perfonnances stages, but as the child 
moves on into higher and more sophisticated school nlulcrial. the gap 
could im:rcasc, Some students arc not able to adapt and/or compCns<lIC 
in all the school subjects. As the LD students move all to higher cdUl.:ation 
it becomes more dillicult to find programs <md support needed for 
their professional success. 

The LD student may have been identifiL'u in dcmcntary or high 

schooL and likely received special education. II11wl'vcr, he Of she Ill~y bl' 
entering the univen;itywithout having been pfl'viously identitll'd as having 
<l learning disability. The question then becolnes, who dedues if the 
university student has a learning disabil ity'! Thl'fe [lfe expcos in the publil' 
and private edueatioll£ll system that will cvalualL' a feferred student. A 
referral or £I petition forevaluation ofa student can be- suggesle-d by pare-nts 
or teachers. Ifthe concern comes from ~chool, the parenls will be contacled 
and informed ofwhnt is suspected, then the parents should make a decision 
about their child being evaluated or not lor a suspe-l'ted learning disability. 
If the student is under 21 year old, parents must sign a consent form for 

the child to be evaluated. However, if the student is over 21 years old the 
decision is made by the person involved. The learning disabled higher 
education students represent 3-5 pcrcent of the population (Scott I). 

Nevertheless, the college students arc not obligated to identify themselves. 
E<Jeh studl.::llt dl.::cides ifhc/she wants to enl'llil with the OlficeofDisabillty. 
If the student enrolls, he/she becolllL's eligible fiJI' the accollllnodation 
that e<lch university provides. SaIlK' (If the students decide not to be 
identitled and do not receiVl' allY accommodation from the university. 
Some ofthe-se unidelltificd students enroll in thc Spanish classroom, and 

the teal'hcr has no idea that these students might need a ditrerent learning 
set up (slllClller cl<lsscs. slower learning pace, shortertillle cl£lsses, tutoring, 
etc.). Ho\....e\'Cf. unless the studenls approach the pro lessor, there is no 
cleur indication Ihat these students need a different learning 
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cnv iron ll1L'nl. Ir the co liege studellts have been identi lied by the university 
,IS 1H.ning an LD, the Spanish lc;1(:l1cl", und the other Leachl.?fs. will be 
contacted by the dis,lbi Ii[y (ltliCC Oil C<J1ll flUS by sending a letter i11 t<Jrlni ng 
;lb()llt the specific uccolllodations for the student. 

Just Jike other d':lssnwms, the Sranish c]<lssroom is overcruwdcd. 
The clusses arc housing ,In average of 25 [030 sLudents. This is not UI1 

ideal siluJtion tor the sLudcnls to learn Spanish, hut the majority of till' 
universilics and colleges deal with this reality. It is not unusualth;ll tilL' 

SpiJllish professor has had studen\.-; .... 110 cmnc to class, did all the n:quircd 
work, ranicipuled in the ChlSSnltlin. and studied 11)1" th;;;> qui??cs and 
tests, Ilowl:ver, ror ,Sll1llC reasonlhe :students did nO( dll well in tests and 
had problems pUlting the course infornlation together. Till' reasons for 
poor perform:JIKc call vary. It wuld be lh~ll these students had a pre­
disposition fIX the class_ they did not knllw hov-,.. to study, or perhaps. 
they h~ld a learning disabi Iity that inhibi tcd their ability to learn Spanish, 
SIlJllC language studies bave .\JlOwn evidencc dUll student." Wllll have 
problems learning and spcaking their native langu;Jgc could also have 
simibr problems learning a lllrl.;ign language (SClltt J 1. There seems to 
be a direct corn,? lil tiiln belween havi ng problem.\ Vi ith lhe student's n8 tivc 
Iangu8ge iwd Icaming a foreign l:Jngu~lgi.:. Research has shown that LD 
students h..1VC prohlcms in their Ilmive language in the arC:lS oJ'writillg, 
I"l'~ldjllg, speaking, spelling, phonetics (sounds), syntactic (usc or the 
grammar rules) and scm;lJllics (understanding \vords mc..\lling and 
COth.:CptS). It should nOI he a surprise that thc\e problems afC transfern:d 
to the learning of a ne\\' 1:.lIlguage (Scott I). There are also suggestions 
thaI by getting bClter in these areas in the s1udents' native language, the 
ability to 1L'arn:1 second languilge should improve. It is also impOrL<lllt 
to mention Lhat as the students nWVt' into the learning of more diniclill 
_school m;l1eri:JI, it becomes h~lrdcr to compcnsi.l1e and ad'lp1 tbe lack at' 
skills lhat underlie learning a sl.:cond langu<lge. Thc degree to which the 
students' learning cDpability for i.1 sCi:ond IDnguage is :.Jf(ected by the 
limitations on their nalive language varii.::' ["rom student [() student. Th.: 
\vuy they are tiJught <I second IDllguage ~llso will dictate their sliceess. 

It i,\ vcry important to notc that thcre 8re 'ipecific federal 



I K2 

guidelines gov'crning the rights or learning di"'ablcd students. 
Elementary, middle, and high school s[1ccial education prognulls arc 
controlled ,md guided by the Individuals with Disabilities Education 
Act (lOEA). By Imv, public or private ,chools receiving any feder'll 
funds must rrovidc progrml1S specific,!lly designed [0 serve LD students. 
The LD student in higher education is protected <lnd supported by the 
Americalls WiTh Disabil ilics Act (ADA) or 1990. and the Rchabil it<ltion 
Act of 197J (Scdion 504). Allhc higher education level. under lhe 
law, rrograms designed to serve LO students ,Ire not mandatory. Thl: 
law states that the universities and college,,,> receiving federal funds 

must sim[11y accommodate the studellts with Icarning disabil itics to the 
best of their ahilities (Moore I). 

Once the LD students are idcntified, arrrorrialc i.lccomodations 
should be considered. The most cornmon <lprroach is to accomlllodatc 
the students within the regular classes. The accolTlodations for each 
student can be very simrle, bUL they can also bc very demanding, Under 
the law, the professor must honor these accomodalions Lo the extent of 
his/her carabililies. Simrle accolllodalions can vary from a sent selection 
in the c1assroolll_ the use ofa comrUTer in class, bringing a recorder to 
class_ to having extra time to complete assignments. Some other 
accommodations which can be very dcmanding may include an 
altel11ative format of Lhe tests, a slower learning pace_ extra lime to 
take a test (m'"o to three days)_ a quiet place to take the lest by hilll..' 
hcrself, different teaching Illethodology, and perh;:lrs duily tutoring. If 
the Spanish professor has only one LD studellT, these accolllodations 
will rrobably \vill not affect the rrofessor's already established 
university eomlllitments, IJO\vevcr. if the professor has two or more 
studcnts with different aeeolllodations to honor, then thc situation 
beeolllcs a ehallcnge, This ch811cnge pcrhaps is going to take SOIllC 
training, reading, and adaptation of teaching strategies, Thc time needed 
to pre rare alternative test fonnats, to give exallls in different scttings, 
the elaboration ofcxtra 11laLerial to teach the l.D students. and tutoring 
can be an oven.vhclming situation and vcry difficult to accolllr1ish. 
The natural qucstion may arise: It is fair to the Spanish teacher to ask 
for thaL exIra time and work 10 a(;(;Ol1lmOd,lle lhe I.D sludcnts'! Usually 
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the professor is alreauy Ilk) busy trying to keep up with classC'~. advising 
stuucnts, depm"tmenL<.l[ and university committees. presentations. 
rcscan.:h. anu departmental demands. \\lllile some profeSSI.HS an: 
tlCClllll1110datillg the LD sluuenLs the best they can. it is a losing situatio1\ 
for hoth the LD student anti the Sp,mish pr(lfCssor. The student is nut 
getting till.: appropriate learning set up, unu the lx:st teaching approach 
that could work for him, because the professor docs not have the time 
and energy to appropriately serve the LO student. The situation is a 
real ity since the professor some times dl.)cS not kllow about the slLl(lcnts 
acconnTlouatiolJs. "IOU s()mc students pass unlluticcd throughollt the 
Spanish courses. The result is that too many students are not passing 
the Spanish requirements, or is taking them two to three trials to 
accomplish these (ourses, On the other hand there an: the fruslrutcd 
students who <Ire trying hard to pass the Spanish courses, they participate 
and cOlllplete the course requirements. however. they simply cannot 
pass the exams or retain the information needed to successfully 
completed the Spanish courses. There are few possible solutions to 
this loosing situation. Sonic colleges h(Jw been very successful oftcring 
tiJreign language waivers or substitutions, and rnodified programs to 
the students with a documented LD condition. 

Of the various approllches to accommodating LD students, the 
most clfeetive approach is a moJified designed program for LD 
students. There are some universities that have designed such modified 
foreign hmguage programs, Those colleges Lhat have these toreign 
languages programs havc trained (Jnd compensated (money/smaller 
class m'crklad) their faculty. developed slmver n p:.lccd program, made 
smnllcr classes. and offered altemative testing procedures and tl'ee 
tutoring. Most have seen the LD students finish the foreign language 
requirements. The University of Colorado at BlHlldcr offers three 
semester sequences in the languages of Spanish, Italian. and Latin, 
The professors for these elil:;se:; have heen specially selected and trained 
to teach the courses. The students must he screened by Disahility 
Services and provide :t dcseription of personal foreign l<lngu<lge 
dillicultics (Barr 2). GcorL';ia Southern University offers n foreiun 
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language program for students at risk, Thi" program includes Latin <lnd 
Spanish courses in a sequence of two semesters. The studenllllllst be 
identified as LD, or be cOllsidered at risk by examination of records 
and intervic\\'s (Ashe 6;. Louisiana Stare University olTers a two 
semester s\:l]ucncc in Latin. Again. the students must be identified ,IS 

LD. Southern University in Ibton Rl1UgC initiated <l modified basic 
Spanish class in the Spring of 200 I. In the fall semester of 200 J _ a 
sequence of two semesters of basic Spanish courses will be started at 
Southern. The stlldl~nts must be identified hy the OIlier of Disahility 

Services, or !l<lVC been pre-violl"ly enrolled in ,I Spanish course and 
have hccn rccolJlInended by the Spanish professor who taught the class. 
The administrativ'C surporl of the university is crucial1\) st;lI"t a llloditieu 
program, It is not an easy job to train instructors, auapt thc curricululll, 
change the teaching methodology_ allU aller the coursc pace to serve 
studcnts with different neeus thall the traditional Olles. The following 
raragraphs ""'ill describe the main clemcnts of a course srcciticilily 
designcd tor LO students. The main elements include; Traincd. qual iflcd 
prufe)sor). seleclion of students for the course, individuul mectings 
with students. .1n :lppropriate learning environment, specific rules and 
regulations. indiviJual learning styles, class structure, JnultiseJ1)ory 
te<'\ehing, testing. Jnu course evaluations. 

Tmincd, qUrllilieu professors: A main concern t()r the university 
will be th[lt the le;lchers get the right training to adapt the teaching 
sTrategies anJ learning environment to the advantage of the LD students. 
This training can be done by going III worbhops Jnd conferences. and 
by reading materials related to tcaching methodology ,mJ how LD 
students learn hest. Thc modification or Ihe curricululll, pace of 
instruction. and changes and adaptations for each cbss can he suggested 
hy the full Spanish faculty. The instruclllrs will have to Jevote extra 
preparation time for each modified course tallght, since there will he 
more time needed for tests. pedagogicalm<Jterial, ;InJ individualized 
tutoring. The instructor could negotiate an overload reduction ","ith the 
department of foreign languages during each semester that this class is 
olfered. 

Selection of students for the LO course: It is recommended for 
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the profe};};ur to avoiu conlliet v.ith kgal issues, Llllt! lel the Otlict' of 
Disahilit1t:~ to handle students' eligibility, This Ofliec has Lln otllcial 
list ufthe students enrolleJ in the university who arc LD. It'Ll stude:nt IS 

identified in the classroom 1c.Jr the first lime, the instructor em suggest 
the student visit the Offiee o!" Disability. The professor IlIUsT al",'ays 
check ~lIld make sure that whJteYer recommcnJ~ltion is given to the 
studetl[ must be legall)" appropriate. The director or lhe Oftll'e or 
Disabi lity can Lelllhe professor the legal steps and procedures In fi.lllow 
in other to L'l)nt.i1l:[ LD students who may need to take Ll [I)rcign 1,ll1guage 
class. The pr(lfcssor coulJ formulate a letter, rollow1I1g the law, 
infl)fJning the stuuents aboul the class being 'lvaililblc tl) them and under 
\vllll:h circul11st~1I1c(,s. Til":: distribution of Ihe leller could bl' Ihrough 
the: ottiec of disLlbiJilies, but the instructor must sign the reqllc~t prior 
to enrollment !O control the numher of students participating in the 
class. All()thcr group 0 r sludents that cun enro II in the modi tIed Sp8n j5h 

courses Jre the stuuellb who are recomlTlendeu by other instructors to 
take this class. and/or Iho~c stuuents who might have taken the ~al1ll' 

dass two or tlHcC times \vithout yel be:lng successful. After the 
pmticipants have been selel'teJ. the stude11ls shoulu be prL'scllt from 
the beginning of the coursc. 

lndiviuualrneC"lings with students: The ]J) Spanisb class should 
HO[ haw more lhan 15 student:. enrolled: ~m idenillumber will be I() or 
less. The instruclor shoulu schedule nn individunl nWding with each 
student enrolled in the l'lass. At this l11L'ding the special nn:ommodations 
C;ln be dis..::usseu, anu an inui\ iduillized teaehing-learning strategy Ciln 
be developed. The professor should listen 10 the special requests from 
the students, as well as putt toge1her persoml Illformmion from the 
student (such as phone numbcr. address, other eourse:s tilken, 
background in Spanish, feelingslibout laking the Spanish requirel1lcl1L/ 
election. positive and negative experiences in the: Spnnish learning 
environment, lenrning style. learning strengths and weaknesses, y,'hat 
he/she likes and dislikes). From [his meeting the professor ean develop 
a personal tile for cach studellt whl're thc otlicial LD evaluation will 

be inl'luJed ns well as noles Llntl information ~'lthered throughout the 
semester. If tUlorin~ is ~m accolTllllodation required for the sludent. 
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the file will help keep a record of time, visits_ activities revie\ved Juring 

tutoring, etc. The professor should develop a plan to honorthc student's 
accommodations and the plan should he discLlssed in detail with the 
student prior to its implementation. 

Creating an appropriate learning environment: This is one of the 
most critical points in any learning silll<ltion. The professor is going to 
set the direction of the learning experience from the first day of class. 
Anxiety is one of the characteristics that \','i11 atfect the learning process 
among LD srudents, especially foreign language learning. The students 
feci anxious hecause the skills needed to succeed in the Spanish 
classroom me those that they have [rouble mastering (\\Titing, reading, 
speaking, listening). The instructor must creaLe a friendly environmcnl 
to eliminate the natural levels of anxiety or the LD students, The 
teacher's creativity and motivation will callle into play here. Some 
Spanish teachcrs arc not English native speakers, so by telling the 
students that the professor will probably experience some of the same 
ditl'ieulties mastering English as the students do in Spanish, it may 
alleviate some anxieLy. Having a small elnss also reduces the anxiety 
level. Adding a re\vard systelll for the class \vill motivate thc STudent to 
actively participate in the Spanish class, and take away the fear to make 
mistakes in pronunciation, grammar or recalling infonmltion. Thc 
classroom environment can be reinforced by creaLing surroundings 
rclated to the Spanish language. For example, signs written in Spanish 
can he posted on thc walls, windows, door, lights. dcsk, student's desks. 
etc. This will create an environment for the class and the signs can be 
used also to learn vocabulary. The signs can be changed weekly ns the 
class learns ne,,·,' vOl:ahulary that will apply to ecH:h chapter or lecture. 
Some examples arc to have a poster with the human body parts written 
in Spanish to learn them. a family tree made wilh pictures from the 
students enrolled in the class to learn names of family members, <lnd 
pictures or real clothing iu.:ms with the signs is Spanish. 11' possible, 
classroom distractions should bc minimi7cd. A classroom where there 
is low student trarJic, small \vindows. only one entrance door. eTC. is 
pre1'en·ed. It is important the students arrive always on time and sTay 
until the class ends to avoid any cnvironment distractions. The instructor 
needs to motivate the studcnTS to usc as many skills as the student 
possesses to learn Spanish. A major mistake from the instructor's point 
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orview is to concentrate on whJt the students cGllt/of do. The professor 
must ..:onccntratc on what the students are able to do versus Wh;l! they 
may have trouble mastering. The LO students arc not unable to [earn, 
what they experience is <I condition that disrupts some ()ftheir abilities 
La internalize information in order to formulatc the appropriate 
response, 

Specific ruks Jod regulations: Rules and regulations wjJl still 
exist in the Spanish LD class. The rules and regulations !TIust be 
cxplnined in detail to the students. from arriving on time to class_ to 
consequences for missing exam dates and assignments. It is 
recommended to write a letter of agreement cbwly explaining the 
rules, obligations. tllld regulations of the class. and provide a copy to 
the students 10 bc signed. This letter should be viewed ils <'l contract to 
remind the students or their duties and expectations for this class. 
The student's signature as well as the instructor's signature should 
appear on the agreement k:rteL The expectations that the professor 
has in mind for the students to archive <md how to reach them needs 
TO he clearly explained. A good \vny tu do it is by explaining ill Jeulil 
to the students how use the course material and devclllping a plan to 
help the student organize unrJ move at the same pace that the instructor 
will. The us~ of the course material needs l{l be presented as a model. 
Since the LD stllrJents are not very well organized and they get ea.sily 
confused, it is recommended to develop check lists. ThesL' are used at 
the beginning l)f each chapter in (he notebook, for chapters covercd 
in the book, labwork, assignments. and grades. The instructor can 
provide a chapter check 1i.st that will i nclllde de grammar and practice 
points covered in e<leh chapter and a blank to write the date. 

Chapter I: 

___ 1.1 Subject pronouns, pages 5-6. Exercises I and 2. 
D,IIC: _ 

.2 The verb to he, pages 7-':<.. Exercises:; and 4. 
Dare: 

1.3 Noulls gender, pages R-9. Exercise 5. 
Date: _ 

___ 1.4 Nouns llumber. pages 9-1 D. I:.xercises 6 and 7. 
Date: _ 
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The student can look hack to the check list to find infofl1lntion <IS 

he moves Oil in the semester. Similar check list can be created to org[lni;te 
cad important subject and/or area in the Spanish class. How [0 usc the 
textbook und the workbook is also essential infonnation for the LD 
students. The instructors should take time to sho\-v and exphlin how the 
textbook. the workbook, the uudiolab, the cornrutcr lab work, etc., will 
be used in the cbss. A checklist can be created for each cOInJ1onent of 
the class. 

Textbook: 
The bOl1[.; is divided in 10 chuptcn; 

__This course will illclude up to ellorter j. 
__Each chnpter is divided in three sections. 
__The lirs! serlil1n with \\-hi[c pugcs is designed for exercises 

arplying the gr:llTImar poinb rl]"the book. 
. The sewnd seL"1ion with whiLe pages is designed for the 

vocabuh:ll"Y for the eh:.:l/1la. 
___The third section, with blue pages, is designed for the 

grammar poinh of the chapter. 
__ At the back of the book appendixes I to 4: 
__ Ap..::ndix I. Charts of regular and irregular verbs <Ire included. 
__Apendix 2.Grammar summary tables 

__Apendix 3.Aeeentu<Ltioll and spelling summary tables . 
. Apendix 4.Answer key lO grammar exercises, 
__Spanish-English voeubulary. 
A similar checklist can be made for eoch course material used. 
Individual learning styles: The \vay the sludents learn is very unique 

to their personality, individual inform<ltion processing. soda I imcraction, 
and instructional methods (Claxton and Murre] 1), The JeaminL': stvle 
und the disposition to learn a subject arc l:fuL:ial on how eosy ('II" difficult 
the ucquisition of new knowledge becomes. \\,.'hen the sludent is 
motivated to leurn and reels comfortable in the lcilrning environment, 
the learning results could be greuter. It is very difficult to teach students 

who do not \-vant to be in the Sp,mish clnssroom [lI1d who have a learning 
style that docs not match the instruction:ll style tram the professor. Useful 
information should be developed rOtllH:cting the official LO 
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evahHlti\)n, information from Ihe student's personal meeting <\ntl the 
way the student [carns best, in (lrUer to serve til\: inuividual ized IC<lrnlng 
need::; of the stuuent:.. 

Class structure: The rnofcssor neeus to be very \,;onsistent and 
organize in the classroum. Since the LD slLluents get very l:<.1~ily distracted 
and lost, thc Pl"lltl-~sor should be ;m'are if the stuJenb arc followin::; 
him. Some lillll'S thl: full class \vill tl)lIp\\ at the "ame spt'cd, but some 
othl'r times students will t~J11 behind J.nd will get lost, The instructor 

Heeds to assure the students Pilfliciparion and attention. When using 
r...:aJing skills make surc th..: rCi.H.1ing material is given to the students 
ahead or time. The students may need to reml at IWllle, mke some notes 
and underline S(lme worJs, as \vell as look up the Illl:alling of the \vnrus. 
Also thc stuuenls will need a ruler or e,ml to keep them on the right 
reading lin...:. In the classroom, al\\;lY,s stnrt with a review of the LIst 
subject eovcn.:J in class, [n a cn!"nl:r or the board make a list of the 
grammar points <llready covered in thl: chapter, and in The rest of thl: 
hoard or ill ovcrheuds present the ne\v information for til...: dass. On the 

other corner \"Tite the information thaL "'ill be cllvcred rl\.'xt class. The 
profl:ssor should mak...' dearly d~fined no1l.'s 011 the overhl:aus, llsing 
big II.'ttl:rs und only incluJing one subject on l:adl overhead. [fth~ bl)ard 
is llSCU, till: inlormation mu"t he very wd[ orgJ.llized. The bO[lrd call be 
divided ill two or three areas to talk ahout difll:rl:nL in[onnation ami 
diflcrent chill k colors cnn be usc t(lr each segmen t. At th.: llpposi te COl"nl:r. 
whcre the covered points werc written. \vrite the sllhjl:ct and pages that 

Lhe student "hnuld study Cor the next class. Tht: proti.:ssor should not 
switch the order of how the matcrilll is pl"t:senLed, consistency is very 
impl'fl<HlL By organizing the visu[l! illfill"111ation in the sami,.' \... ay· e\"ery 
tillll:. the student will he able (0 focus on some other sl.'llsorial 
stimulations. The instrurtp)" should bring SOllll: maLerial It) maLeh lhe 
notes written, such as some rca[i"tic items, ll1Usir. pidures. videos, ereaLl: 
role playing to stimulate Inotor response [Ierivitii,.'s, dc. 

Multi,"i,.'Il:-ul)' teaching: This teaching Jpproach is the one lnosL 

recommcndl'd to teach LD studen!.". This means the professor must 
presenl tht: cla"s matl:rial in mor(' lhan one sl:nsori[ll channel fix thl' 
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stud(:nt to be able to assimilate the information (visual, verbal. 1istcning, 
kinesthetic, hands on). For cxal11pll:, ho\,./ to leach the colors in the 
Spanish class: Present the names of the cn]ofs on an overhead. Then 
piece." ofconstruction parer, that match the SilJ11L' coll.m" 011 the overhead. 
arc given to the students. Next the professor l:iJlb. one by one. the clllnr 
in Sranish and sl1mvs the piece of raper WIth the Spanish 11,1111C \\Tl ttL~1l 

011 it. The student writes also the Sp;lnish wlor 1111 their l?Olllf r::trcc ()n 
the board, the teacher divides the Spililish cll]ors into :-.:yllablcs and 
pronounces them Cor the students. The students write 011 the hack or 
their paper the color divided into ..,yll'll1lc5, <ltlding ,my extra 
pronunciation clues tlwt \vill help them to rqmlllll<':~ the color n,lllle 
later. The professor then places the IWllll::S of the colors Oil n::;11 items 
brought to the class. For example: ~11l appk' t~)f rl"d. ,m orallg\:: for orange, 
an avocado rorblack_ and a lL'nhln 1(.11" yclkl\\'. For pnIL,tiL'c, th\:: t\::w..:h\::r 
has Clllor signs 011 white paper ,1l1d the stuJcnts pl::lL'C the color on 
lnilll.:hing classrlWln items. As home\vork, the students make cards,just 
like the lllles u.:ied in class, for all the colors. A represcntmive picture 
thill \\'ill help the student recall the color should be placed 011 the card. 

Also, \::':lCll card can be shaped into the same figure or the picture lIsl'd 
on til\:: huck of the card. The cards C,\l1 be usc to recall inCormation 
during the class and perhaps_ for quiZLcs. 

T\::sting: Tcsting is the way to eVilluate the student and to obt,lill 

fl"l"ubaek for the professor to improve tCi.H.:hing-lcilrning techniqucs. 
The "itudents react in different ways to testing, especially if they ,1fC 

anxioLls learners. If the levels ofallxiety arc high at the time a test is 
taken, it is possible that the student performance will he aJTected. Thc 
profes"ior should take into consideration to review the material included 
in the test and explilin the f()fmat that each subject will be tested. The 
WilY that the testing procedures are directed in the classroom is up III 
the proressor. lrthe students have trouble responding to tradition,l! [cst 
hmnats (multiple choice, Jelling the blank. essays. etc.), a!lcl'Ilati\L' 
choices or lesting should he cllnsidered (orn1. rl~::lding the tcst to the 
student. reorganizing the ljut'sti()Jls, elC',) By' reviewing previoLis 
information right be rare introducing Ill'V.' Olll'S, the student sees the 
miltcrial ill least :J clluple or times. II' all tile material expected to he 
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l~ov~rl:d in the test is reviewed the cl<:lss bdlxt: the lest. ill same the 
way the subjects arc going to be presented on the test, the student will 
have <l third opportunity to see the learned material. The salTle quiz 
format coutJ be i-lpplil'd to the exams, so the students will he Camiliar 
with the format anu the subject tested. The time to take the rest could 
be di vidcd into tWI) Jays, fl.)f the studen Is who neetJ this accolTIlTIouatiun, 

or allowed 3S l11u.:h time as the student neeus in one session. The 
ernironmcnt for the tcst should be controlled fl)]" distractions, anu 
questions and consulwtil1lls to the instructor should Ill.: allowcu. The 
number of lest questions should be shorter than the version lISCU for 
the oLher Spanish courses. During tlie next class alter the test uay the 
prol~~sor shoulu go over the le~1 and proviue the information, about 
the test to the ~tudents. Immedi:..tte feeubaek shoulu be requesteu about 
the test [I) corred any mist,lkcs during the testing procedure ur make 
suggestions. 

Course Evaluation: Evaluation of the course should be proviueu 
uirectly frolll thc stuuents, anu the tool selecteu to provide Lhis feedback 
can be chosen by the instructor. The students' opinions and suggestions 
(lrc going to be the most valuable inform'ltiun to make the course better. 
The students' persuna[ input v.,il1 he critical to adjust and consiuer 
changes for the followint!: semesters. Every semester the instructor will 
revise ,md evalw.JLc Llk' L'ourse <lnd changes will he made, What workeu 
for one class one semester may not work for a different class in a 
different semesler. ,Alv.ays save the teaching maleriLlI \() he reus~d. 

The information anu suggestions mentiolleu in thi.s p;:'per \'Iere 
put together from rcauings, talks, and a basic Spanish lTIodel class 
Ct1llducted uuring the Spring semester of 200 I at Southern University. 
,As it was discussed throughout Lhe paper. it is not easy tll teach students 
who uo not fit the usual ,lIld Lr<Jdjtional learning style, In order to 
successfully [each Spanish 10 LD students, modi lied course:, must be 
available Lo thL'ITI. individualizL'J ,Kcolnmodations must be honpreu, a 
different methodology must be used in the classroom, and most 01'<111 
professors:H Ihe college level must try tllunderstand inuividual ~tudent 

differences ill the Spanish classroom. 

Southern Un;ver.\';ty ;n Balo" RouKe 
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